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We are pleased to announce that the JALT JSL SIG Journa (Volume 12) has been
published. The current volume features three articles. The first one describes dictionary
use patterns among JSL learnersin international corporate training programsin the USA.
The next one explores tense related expressions among Chinese speakers of Japanese
and the impact of explicit instruction. The third article highlights the beliefs about
“ideal language teachers” among JSL teachersin New South Wales, Australia. We hope
that you will also enjoy thisvolume.
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Examination of Dictionary Use for Beginning-Level Learners of Japanese
during Composition Tasks: An Example from an International Co-op
Program at a University in the United States
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7o T BT ERbhoTlz, ZD®, HATOEENHEINTE 5L I ICHA~DHHS
AN S OFFAEE COREDO LBV R ST, SHOEE LT, FEHED=—X
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Abstract
The dictionary can be a valuable instructional resource to assist learners in studying vocabulary in
ways that match their needs. It can also be an efficient tool to foster autonomous learning and
provide support for second language users (Cook, 2002). However, there is little research on the
use of dictionaries in language learning. It is largely unknown how American learners of Japanese
in the United States or foreign interns working in Japan use dictionaries. This article investigates
how four beginning-level learners who are planning to come to Japan to work use dictionaries
during composition tasks. Three—item questionnaires explored why respondents used dictionaries
during composition tasks, and when and why they could not successfully find words in
dictionaries. The results suggest that effective dictionary use should consider individual learner
differences and be incorporated at the beginning of language instruction. The need to conduct



further research that considers various types of dictionaries (such as print, electronic, and online
dictionaries) to help more learners achieve success in their future careers in Japan is also suggested.
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% (Fujioka-Ito & Nakakubo, 2011), H A CTOARIEHHERAARE A DS REE O T IEICIE
NTND LI, BARA~DHRERNTEEEZ DRI EE IR S5 28072 b L—=
VI REZDZEITEETHD, Lo CREENAEEICETS hL—= T2 L
L75h R FRIEENC DWW TBETE 5 L 9| 1EXOME I & OFFEM RN & 478
HOFFEAE A ORI 2 LN O 2 HEIZOW T L7z,

(D) VECESREPICRN-SEARET 2 2 Ltk - T, o TohERE
EVEZ TN D EEOVEILGEFEOREDOBEN 2R, A GE SN E L3 5%
BIRENCHOWTHET D,

(2) BEEM MR & T 2B 25 2 S 12K - T, FEIHIBRE ) DS OWHE S
THNL L TR T DICE D BT L T B 8EEE 5| < HBRICOWTHEY FL—=
YT DHEEREEET D,

32 #AAEE

ARETIE, ERECEMET 77T AOBEDOER 2 — A ZBIE L T4 44 % %)
Uz, 7 AV BENTHRS LIARETHE ORI DU TESLZ E < BROREEOfE FLRDL
BT 27 v — Ml & FEhi LTz, 48OX5E L. 2EAAEELFET L0130 T
T1IAPRHFHEZLThH o120, R O3 HOHEKITETH -7, EXOMEL, H
AFEHIR L~V D 6 WEOE T a—A FH1TEANS 4HBIZS 27208, ZOEOE
o —2OMBHIIAAGERBEE TH L2, 1L 1 2EW R THR 25 B, £ L
THEX S DA 5 2 7= & 120, #9100 B 0 H AFEOR ¥4 21T T2, T OWGHE
HEH-BIIEOE T a—2 | SFEEEOTOIC [FAE 1OERE, KB, AR, &)L
EEFR. 1999)] AL T e, 266 - SOEmIX 1B OR% TH D 123 E T, ik
HERMOBETIT 120 BEREAN L72hd, ARHEDOIEX OO R 2R3 57291,
FEAHHE L EL T TAAROEME ) ([2OWTEE T2 8 TIREETHE S H T,

WMERAICEE L, a2 Ea— X 20 L CTECEZED D DR, FEEOMEMRIC SN
TUTOREEE X7,

fE3C 1. TR (1:8H)
o  HAGEFBRENIRNVFE L ThoTolz), ML a Ea—2 2R L TEL
PEBEESLLEDHNS, B—~FANNCL L BAGBEANOLTE#HAL, =
UV a— SR o THA T EITTEDME AT O ER D o1z, EORE, FHZ
EROOGBRTABANSCE (6] T&) ol | W Z T ORI 3CF



(=) [Ty, [U7) 28) 2 #E., REEZSLEEZHENK
TLT, FACHNESERSEL L P a—Z DX —R— REffio T8,
o [TY) LUOBENIES G RNoT2 ., arvEa—Z o CTHOH %
flE BT,
B2, E¥HED A Y a—N) 2HEH)
o [FEEIE 26 TEIIB] OIEMANBEERS Th o7/, Al #iiae T 5
% HETMANL L) IR L,
EC3. TREFHED AT 0 A1 B EBRPE)
o GTaFT 5 & TN E R A ERCENE 2 BRI T2 £ 9 IZBE L,
o FELWHTZRSTDIZIX, MOFEETH D The Oxford Starter Japanese
Dictionary (Bunt & Hall, 2000) 235 L 5 IZfiR LT,
B4, TREFHED B DAY 2 —/v] 3EB%E)
o HBEFTIEIEREHELFE L TNDHID, TELHRETNANALREEI AL,
ERECIERT 2 Ko HER LT,
E3CS. TMesHEotE) @A)
o TEXDHIETHL OAF, BiFE, BATARE CHANCTERICE S L fmrts 52
7

33 FREHE

A CHE L7 7 o 7 — Mg, Harvey & Yuill (1997) B3V 7 o r— b %
IR LT, WEUILATO®EY THAEF 1), 7., BHETHNEEEZ T 77— D
BB D A DFHNTFEATH LT TWD, £L T, BOWHSICITREEEFEHTS
BI% (a) 1 5(g) LA, HREIIINODOEENLZNST DL O E® S, Harvey &
Yuill (1997) OWEBRE 1 IGELEE TH - T=DITx L, AHEOMGITIAATE LR ETH D
b, FEEEHOEINCIE. () O bARIA ZHFOoS) EHRT D) . (O WEFD
FLERND] . [(QEETOmAHSTERD] L) BAGEOFRAEXICEDLHEA %
MR T, BEEHHOBRINZOWTEZT-HIT. TOEMBERINTZNE 5 0% COEY
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#1 7Tor— MR
A.  Write the item you are looking for:
B.  Choose the reason(s) you are looking for this item:
a.  To find out if the item exists.
b.  To check the meaning [ want.
c.  Tocheck if this is an appropriate item for the text I am writing.
d.  To find another item I can use instead of this one.
e.  To check how the item is spelt in hiragana/katakana.
f.  To check how the item is written in kanyi.
g To check the reading of the kanyji.
C. Was your search successful?
Yes No
If“No”, why do you think your search was unsuccessful? Choose the
appropriate reason(s).
a.  The item was not there.
b.  The entry did not give me the information I needed.
c.  Idid not understand the information in the entry.

A AP UT-FEEIX, The Oxford Starter Japanese Dictionary (30 - Fis
T8 (Bunt & Hall, 2000) | %5 534 70 75 ©AOFARICERE LTV 5 [HAHE
EEO] GERnREi) | R X OWER - FigE - RN MO SEENE T
% Jim Breen’s Dictionary (Breen,2004) 728D T4 L FEETH D, HNZWEERD
OEEAK\E®ﬁ£%ﬁ9ﬁi%E®# WHATE T, HEICHZ0, FEIITREEE S
TmNEZT v — NRERITERRIAZ AT D X5 IR L, SECOK TRIZHA SR
ZEMN L7z, ZO7 o7 — Mz b LIS, (ECOME D L OREEOE IR A T~ D &
&bl %Aﬂﬁwﬁ£@%®ﬁm%%abt0

34 A

YECOREIE, 6 AROEFRa—2AD 5L, HI1EENG 4HEBIZE 272, 1EXDOBEHE
W ESC L. TRRoOFEM) | B2, TREMMEDR v a—v) | 1E3C3. [eEHE
DA77 4 Ay AEC4A TREPHEDO—BM DAY a—n) | {EXS. MEENHED:
F] T, PRS0 DOBERICA L Ea—F TRIATE, ara—F&flio TELE
iz, B o—2ARRT T2 6 EMEBITIE, 5 ODOEXE F LD TURET [BEFHE)
ICOWTHEE SE (—PEDEXOR 2 BEERNCHHE) . avPa—X st
THECHEE BRI, AARTOREFHERICa U Vo — X 2 L THAELZE
BrSE Tl v/ U HELEHSE-5 6\3/t1—9WT3E_A~
A R EOEENR LTV E W EEN D Th o7z, TR, a— A& TS, BATED
AT OHENEZT2OBRE o7t WIHIFEENLDERbH -7 L 918, FIOT i%/&
—2Fy N LA VORI 2= —2 a VOTFEOEZL 2505720, EX
BUET T AT DICHEBE L BAGE > TET ANV ERB LR LA TH 72K H 72,
é%m\ﬁy74/ﬁ%%ﬁ%éﬁt;&fxﬁ@%%tﬁx74xﬁ%@ﬁ%ﬁ&@%
BN TE T, MOFEEL DAL TA UFHEOHPMEH LTV THAH E VI FHED S &



T, AU Ea—FEEH ST THECEEDETZD, AFETIE, ECEENTWDET,
EOREEE L o720 E W ERNIE, BROFEED The Oxford Starter Japanese
Dictionary & 77 A L EEED Jim Breen’s Dictionary % —3& & < LTz L& 2 =540
Pr N END, A TA ‘/kﬁ‘ﬁﬁ@ﬁ@*ﬁ@ﬁiﬁ)ﬂﬁr HRTSHWTHD L7,
ZORERND, A Ea—F&lio TEXEENETHE, v 74 VEEEEZFIH LIS
NI BE—R—X N ENTXB70FEMATS @ﬁ)/ﬁre%ﬁﬁ‘k ‘6%2_ LD, M BERIT
DI DTET T L | FIOFROA L HGEO ST SR EOMBND, HEETD
T 2REEEZRIRL T DO TIIRVWNEEBZ BND,

35 MRLEZ

AT, 7o — MRAEDORIZEZSIEL, BLO, FFEICOWTE L OMEREH
D, £ FEENHEAHHT LA, (@) TOSEMAETIIHERT D &
(@) OB/ X HF D3V RS 5] O SOMEAIw->TEY, [(b) EkEHH
#BTD] ([ZOFEORDYIHEZ DFELET) (QETOHALFEH~D) &
TSI RESCE B L T— A bW R ol (2, &35,

2. VECREP ORERMNCET 27 7 — Mtk
<HEIC 1-5 OFFER A DO LA >

PE3C 1 2 3 4 5
Ba “To find out if the item exists.” 3 9 2 5
Bc “To check if this is an appropriate item for the text [ am 2 0 1 0 1
writing”
Be “To check how the item is written in hiragana/katakana.” 8 3 9 | 13 | 18
it 13 1219|1524
Ca “The item was not there.” 0 1 1 1 3
Cb “The entry did not give me the information I needed.” 0 0 1 0 0
Cc “I did not understand the information in the entry.” 0 0 0 0 1
il 0 1 2 1 4
3. VEGRETOREEMMICET 27 7 — Mk

<K E OFEER ] O] >

e 1 2 3 4
Ba “To find out if the item exists.” 1 7 120 0
Bc “To check if this is an appropriate item for the text [ am writing” | 4 0 0 0
Be “To check how the item is spelt in hiragana/katakana.” 22 | 2 0 | 22
Gl 27 19 |20 | 22
Ca “The item was not there.” 2 0 1 2
Cb “The entry did not give me the information I needed.” 1 0 0 0
Cc “I did not understand the information in the entry.” 1 0 0 0
il 4 0 1 2




VESCOREZ P AEDREBEOERNAE T 5 L, UFOX S BN TE D (R
2), 7. BEEEZAEH LZHEBIZONT, (@) ZOSEMEET D08 5] (2E1~9
Bl) & [(e) OB/HZ T FD>3) MR 5] 3EI~18[E) &y oM EITETN
Tz, FEHEOSFE L ~NIUVBHIHRICR O TV AEATE, FEEZE S BRI L HIR2N
Y, ([DZOEFEORDVIHEZHEELFET ] REOHENBIINNE NS ZEN
B2 obNb, £z, BEMECTH AT, HEREEPHEITITR O K572 L~UHZ#E L T
UL, [(b) BRAEMERT 5720) (@ HEF DA T AN D) 72 & OBEHITER S
W THA D, W, R2VFRT RO, FEMEDICON TREEZ R T 2 B
ZHMEMIZH T, Tt Z<OHEBEFETHINEN, BAEEZH-TEADL T L.
SWNWEWIENEZ LML THD I E L, B2 ONIECOMENRAID 5 BITE CHEN
R—HDOAT Y 2 —)v Lo iz 15 el B > B AR EHE DR B 5 b DD
WA EEMAEEZ 2 <A LT S0 722 < ipo T e o 72035 &V 9 O OB N
HDHLMIRTE D, SHIT, FEEZFIK NN D EZD &, FEEOMAICER T
T2, HAEENE L2 b b )~ ERVELTHA D, ZHORIC, BEE
SN BB ER SN T-BIIH F 0 7o iz L 250, fEX 1 TIX0EITSH
ST AEL 2206 4 T 1 ES 2[E, £ U TEXS Tk 4B EHRAIZTIEH 5082
HIEMARONTZ, oL, Bk L2 X 518, FEEBELI O TR~ U
ROVEERHET L L BT, BEERAOIT AT, L0 REREIRNNEL ST 55T
HDHOTIXARVIEHERIT S,

FEEOM R Z LRI LIRS RN DI, ORI 5 22 > 72 (£ 3),
BT, FEEAE D BMIZOWTIEL, 24E2, 30 L8512 (o) FOSERFET R
T5H) BRAUFRAEL, AL 40X () UL R/B X BT OO0 2R+ 5
BTN T, AT, ALK > THEELZRIATAREICZEN R i, 4
1. 3. 4 03EEEL SEIOVESCTEF 20 B0 6 27T EHERH L TWA DIkt L. FAE 2 13685
QEILAMEH L TR o Tz, ZHHDRERIZHOWTIE, HalEE OFE 2 2 A L0%H
BOm S, AAGEOFEEIERR 172 EOMANZER ENBAELTBRETHLZ ENEXL
. BFEEER EREERHOMER OBMRE AR CHILERH D, ZOREDOLEIT,
AR D INEFHFHBC—RREE L | < MR a—RADORKICIT IR~ T2 T2
E] ITOWTOREDORS, FERY A MIHT LWHEEEL LT 23 Lo TV o 7228,
D TR D 34 OFEEIXTNEI 1458, 1858, 27 fEidi L iz, oF 0, &
o REFFIR EOFHATHA TEEHRDOGE . FEREMRGENRZ N Z L bREEEFIH
LTH LWEEZ RO, MER T 2EHNL< o7 L) Thd, TNHDZ Enn, &
B L > THEE T 5B A FFEE M L TRAR IR DT 20 ESWCE R H £ b o
TL B LRIRTE D,

PLEORREREOBRBNCE LD THDELUTOL 27D, T, 1EXOHEDIC
NS EAMET HZ LR - T, FEHEOHLIT L > T E LTV D EEEOMRN
BRI DRERNBIN T, Z ORIk, HERNC LB FRE A R L GRS
MOFEELEADF LWEEL O, LR, BARTRENHEIZIEET DB, BEER
. M CTHARBFEPED OND Z ENTEL LT EHZ EEBEICLTWAFETE
Thod, LIehoT, TIUTEIMEZFFORR TIERVWDOTH LD, RETFORERE



LT B & TR0 BEOMEEZT 286, LS O ERFOEREELELTH D
EMIDNZ, A 2=l —a L OFRE LTOHRAENEBICEMETE S LT E
PR L CWRWEEEDNIMN L CEEEZ T 20ITEREEN LV 202 ERHEICE 5, &
7o, EEEE AR E AT BB 2 PTRER B IR, YA RO EH D EEE A
THEAIL, SENFETDNE I DEMGRT D120 L OB R/HH T D> AR
TAHONFIRIRSNZEHATH o7, Z ORBIIHIREPE O IRFE LT 5
BEHICHIIRASIND 572D Th 25 LR TE 5, LaL, =— 20 OREED 7 548 L=
EEHME RIS ZRE R A2 A LT, BAR~OHIENIETOFA S {70 |
BWREMER L2072 L WO REEFIAO L0 BERFINN— N TFEET AR5 X 9
\ZHE AT, FEROFE A~ 2 52 D VENRH D Z L E BRI LTS, =
DL RFERZEEE 2. 0 LD REEEFRIEE AT 0 REDPEREITELET 5,

4. FFERNREE~OTRR

AR L7z X912, FERTEE P FEOBERTEHER TH LD, FEAIREIFIKHE
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29<99bwwH T INnL aerospace engineering
Lo facility
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H AT problem
MDD to solve
SHIZTHD to assemble
FoUr 975 to present

X U—xHU% to have shower
< to arrive

I 2—FDY T FEWVILD to install software
HoUED another

et oxn to try
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Understanding of tense-related expressions by Chinese
speakers of Japanese and the effectiveness of instruction

ARG TNES

NETS

Takashi Matsuzawa
Zhejiang Normal University
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M) & I3 oG THo7z, Agastid, FflICE L GERZ IR T 7 —DER %
P - BELIZBOTHD, FiFe LT, BTSSRI DD & 5 2 HITITENOH
B, TNRAOESE LTS EEDID LW FERNH T, —J7, R 34
FROWFHNZ BLE S 2 REDOBH ORISR HoTe, L L—27 ABROREFT A R Tl
HROEEVIMET LTEY, EHLICITFEICSEORMN S D 2 1otz

Abstract
When the author examined the compositions of 14 Chinese employees who used Japanese in
business contexts, two common errors were apparent in all the writing samples. One error
concerned tense related expressions; another was the incorrect use of particles ‘wa’ and ‘ga’. This
paper is about the problems Chinese learners of Japanese have in using tense related expressions
appropriately. Evidence that that some L1 negative transfer is occurring is cited, and ways that
Chinese and Japanese tense concepts differ are briefly outlined. One hour of explicit instruction
about Japanese tense concepts resulted in a statistically significant reduction of errors at a p <.05
level. However, it seems that improved instruction is needed to more learners better retain this
knowledge.
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WA EE 1 O, VR ATHAREEZHEHT 2 PEAORIZET 5 ZBLOFHIIEE
RILT78.37% Th oz, MRENT AV —TLIZEK2ITRT, VU7 AEITNU THD, B
M7PREORFUCB VT HIEERIL82.45%Th 72, T2, HEMERBREDTERND,
eEANK) & T2y 1387 TV —2ROMG IR THEICHLLS . TRk -
%1 OHT IV —=PHEEILS L EW S FERA T (o <05, WlRE) .
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Japanese language teachers’ beliefs about ideal language teachers:
A case study in New South Wales, Australia

Akiko Kobayashi
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Abstract
According to a 2006 Japan Foundation survey, most Japanese language learners
overseas are studying at the primary and secondary levels. However, few studies have
been conducted to discern what kind of Japanese teachers are considered most qualified
to teach such students. The primary objective of this study is to investigate Japanese
language teachers’ beliefs about “outstanding” Japanese language teachers. A secondary
objective is to explore factors thought to influence teachers’ beliefs. In particular, this
study outlines how teachers’ past learning experiences relate to their current beliefs
about ideal teachers. 100 JSL teachers at high schools in New South Wales, Australia
completed questionnaires and open-ended questions. First, to examine general patterns in
their beliefs, an exploratory factor analysis was conducted. The results suggest beliefs
about ideal teachers could be classified according to three factors: “Expertise and Japanese
ability”, “Classroom atmosphere”, and “Caring for learners and teaching methods.” Second, to
examine individual differences, cluster analysis was conducted to profile the teachers. It
was found that teachers’ thought patterns could be divided into four groups. Finally,
open-ended questions about past ideal teachers’ teaching practices were conducted and
descriptions were grouped and compared. The results suggest that those learning experiences
might relate to their current beliefs.
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In recent decades, the focus of teacher education has shifted from acquainting
teachers with classroom techniques and skills to enabling them to develop their own
theories and become aware of their own learning-to-teach processes (Richard & Nunan,
1990). As Freeman and Richards (1996) point out, to understand how language teachers
learn to teach and how teachers’ professional lives evolve, we must research their
cognitive worlds and personal teaching practices. There are a growing number of
studies focusing on teachers’ cognitive worlds (Richards, Tung, & Ng, 1992; Kern,
1995; Brosh, 1996; Schulz, 1996; Flores, 2001; Bell, 2005). Several studies have
reported that teachers’ classroom behaviors are influenced by their beliefs (Pajares,
1992; Borg, 2001; Williams & Burden, 1997).

In the field of Japanese language education, many researchers have explored
teachers’ beliefs from various viewpoints. For instance, Yagi (2004) and Kubota (2006)
explored teacher’s general beliefs with regard to language learning and Japanese
teaching. Hirahata (2008) has investigated teachers’ roles. Shimizu and Green (2002)
have studied teacher beliefs regarding kanji instruction. Yagi (2004) states those
teachers’ beliefs about being a “good Japanese instructor” influence their teaching
practices. In addition, when teachers evaluate their own teaching practices, beliefs
regarding a “good Japanese instructor” function as criteria. Thus, teachers need to
formulate their definitions of ideal teachers on their own. On the other hand, according
to Kubota (2006)’s survey, Japanese language teachers’ beliefs differ depending on
region and educational institute. Therefore, there is a need to focus on specific regions
and educational institutes. The Japan Foundation (2008) reported that most Japanese
learners overseas are studying at the primary and secondary levels. However, little
studies have been done to actually explore about what kind of Japanese language
teacher of young learners abroad are considered necessary. Therefore, in order to further
develop teachers of young learners abroad, it is important to understand professional
teachers’ beliefs.

Related to this, previous research has studied student beliefs about “outstanding”
Japanese language teachers at high schools and universities in Asia and Oceania
(Watanabe, Sato, Kano, & Nuibe, 2006; Yen, Watanabe, Kobayashi, & Nuibe, 2007;
Sato & Watanabe, 2007). Those studies suggest students value teachers who cultivate a
warm classroom atmosphere and caring attitude toward them. In addition, they also
appreciate teachers with Japanese expertise and a firm grasp of teaching techniques,
regardless of country (Watanabe et al., 2006; Yen et al., 2007; Sato & Watanabe, 2007).
Hence this suggests that the ideal Japanese language teacher should have the ability to
construct smooth interpersonal relationships with students. However, a mismatch of
teacher and student expectations concerning learning methods may disappoint learners
and interrupt learning (Kern, 1995; Schulz, 1996). To avoid this problem, teacher’s
beliefs of ideal Japanese language teacher should be studied further.

Moreover, it is important to research what factors appear to influence teachers’
beliefs. Some researchers have examined these factors in teacher training programs.
Several studies have reported the effects of teachers’ teaching experiences on attitude
formation (Richards et al., 1992; Flores, 2001). Other studies have reported how teacher
training program impact attitude formation (Richards et al., 1992). Still other studies
have sought to explore how research trends, and theories of second language education
(Bell, 2005) have affected teachers’ beliefs. In addition, some studies have suggested
that teachers’ learning experiences influence their beliefs. Lortie (1975) mentions
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prospective teachers have already spent approximately 13,000 hours in classrooms
observing as students, and as a result of this observation, they already have established
beliefs about teaching when they start to teach. Bailey et al. (1996) proposes that
language teachers internalize these observed behaviors. Numrich (1996) also reports
that teachers tend to emulate positive techniques that they observed during their own
language learning process. For example, Numrich (1996) notes how some teachers tried
to introduce cultural components into their lessons because learning about foreign
culture had been enjoyable for them. This suggests that teachers use their previous
teachers as models of what to do or avoid doing in class. Teachers do not simply
emulate their own teachers, however, and need to reflect on their learning experiences
and realize how their teachers may have affected their own teaching practices.

Goals of the Study

The present study was undertaken in order to seek Japanese language teachers’
beliefs about “outstanding” Japanese language teachers. In addition, it examines how their
learning experiences influence their beliefs. To better reflect teaching practices and
improve behaviors and attitudes, it may also be useful to understand the factors that
influence teachers’ beliefs and how teachers’ beliefs formulate. The present survey
focused on how teachers’ past learning experiences, especially teaching practices of past
outstanding teacher relate to their current beliefs about ideal teachers. To profile teacher
beliefs and investigate their relationship with learning experiences, the results focused
on general tendencies as well as individual differences.

Australia was selected as the research field to investigate these questions.
According to a 2008 survey conducted by the Japan Foundation, Australia has the
second highest number of Japanese learners (about 360,000), with approximately 90%
of them in elementary and secondary educational institutes. In New South Wales, there
are 60,000 JFL learners. Moreover, in secondary schools, 100 hours of foreign language
learning are compulsory, and Japanese is one of the most popular languages. Therefore,
this research surveyed teachers at high schools in New South Wales.

Research Questions
1. What are JFL teachers’ beliefs about “outstanding” Japanese language teachers at
high schools in New South Wales, Australia?
2. How do teachers’ learning experiences influence their beliefs, especially how past
ideal teachers’ practices relate to their beliefs about ideal teachers?

Method
Participants

Data was collected in New South Wales, Australia. Altogether 100 high school
teachers, eight male and 92 female, responded to our questionnaire. The teachers ranged
in teaching experience from one to 44 years with a mean of 14.83 years (SD = 9.44).
Among the teachers 18 were native Japanese speakers and 82 non-native speakers.
Among the non-native teachers the first language varied: English = 74, Chinese = 4,
Korean = 1, German = 1, French = 1 and Croatian = 1. In summary, 92% of respondents
were female and 82% were non-native teachers. Of the 82 non-native teachers, 80 had
visited Japan, while two did not answer about this. Time spent in Japan ranged from 4
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days to 18 years: less than 1 year = 28, 1-4 years = 36, 5-9 years = 6, more than 10
years = 2, and blank = 10.

Materials

The questionnaire comprised three sections. The first consisted of 41 items using
a 4-point Likert scale about teachers’ perceptions of what makes for an “outstanding”
Japanese language teacher (Appendix A). The questionnaire was developed in the
following steps. The questionnaire items were adopted from a previous study of learners
by Sato and Watanabe (2007) and were modified to fit teachers. Originally, Sato and
Watanabe (2007) had developed the 41 questionnaire items using an earlier study by
Moskowitz (1976), who had investigated “outstanding” foreign language teacher’s
behaviors and attitudes. In Moskowitz (1976)’s study, “outstanding” foreign language
teacher’s characteristics were collected through interviews with foreign language
teachers and the questionnaire was made.

The second section comprised three open-ended questions about past ideal
teachers’ teaching practices. In a previous research, Japanese learners studying in Asia
and Oceania valued “classroom atmosphere,” “relationships with students,” and
“teaching methods” regardless of locale (Watanabe et al., 2006; Yen et al., 2007; Sato &
Watanabe, 2007). Assuming similar results in the present study, teachers were asked to
write about their own ideal teachers’ teaching practices. The open-ended questions were
as follows:

1. What did the outstanding Japanese language teacher do to improve the classroom
atmosphere?

2. What did the outstanding Japanese language teacher do to improve relationships
with his/her students?

3. What did the outstanding Japanese language teacher put stress on when teaching
Japanese?

Procedures
The data were collected from February to August in 2007. The questionnaire was delivered
to the schools and sent back to us. In the questionnaire, our research purposes were on outlined
and we asked teachers to cooperate. 200 questionnaires were delivered and questionnaires
respondents included 115 teachers (the response rate was 58 %). 15 questionnaires included
unanswered items and were excluded from further analysis.

Analysis

First, to examine general teacher belief patterns, an exploratory factor analysis
was conducted. Second, to examine individual differences, cluster analysis was
employed. The number of meaningful clusters was decided by considering large
changes in clustering distances and the characteristics of the resulting clusters with the
aid of the dendrogram (a graphic representation of the clustering process). To confirm group
validity, an analysis of variance (ANOVA) was conducted. If the ANOVA indicated
significant (p < .05) differences, multiple comparisons were conducted using Tukey’s
honestly significant difference test. Finally, open-ended questions were analyzed to
examine what the teachers thought were ideal educational practices. Teachers’
descriptions were categorized by the authors according to the degree of similarity. The
number of descriptions was compared via a Kruskal-Wallis test followed by a Steel-
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Dwass test. The Kruskal-Wallis test is a nonparametric technique of hypothesis testing,
which is used to compare scores of more than three groups. The reasons for using
nonparametric techniques were twofold. First, the original data was nominal, and
second, it could be a mistake to assume that the sample population was normally
distributed.

Results and Discussion
Teachers Beliefs about | deal Language Teachers

First, to investigate the construct of teachers’ beliefs about ideal Japanese
language teachers, an exploratory factor analysis was conducted using maximum
likelihood estimation followed by promax rotation. After inspecting the scree plots and
the interpretability of the factor solutions, it was decided that three factor solutions
should be rotated. Twenty-two items that were loaded below. 40 were considered weak
or double loaded, and they were eventually taken out. The rotated factor matrix is
shown in Table 1. Cronbach’s alphas were .82 for the first factor, .82 for the second
factor, and .80 for the last factor.

Three factors came out in the factor analysis. Factor 1 consisted of seven items:
five of these were related to Japanese language/culture expertise and the other two
underscored the importance of Japanese ability. Combining these, this factor was
labeled “Expertise and Japanese ability.” Factor 2 was defined by six items. The most
strongly loaded item related to creating warm classroom atmosphere. The next three
items indicated teacher endurance, warmth, and professionalism. The last two items
concerned a capacity for student interaction. All of these items were related to
classroom management, and therefore this factor was labeled “Classroom atmosphere.”
Factor 3 consisted of six items, five of which pertained to student communication,
caring about student needs, and Japanese ability and the other two pertained to teaching
methods. Combining these two aspects, this factor was labeled “Caring for learners and
teaching methods.”

In addition, correlations among the three factors were examined. “Classroom
atmosphere” and “Caring for learners and teaching methods” revealed high positive
correlations. In contrast, “Expertise and Japanese ability” and “Caring for learners and
teaching methods” revealed comparatively low positive correlations.
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Table 1 Factor Analysis of Teachers Beliefs about | deal Language Teachers

Loadings
Items F1 F2 F3
Factor 1 Expertise and Japanese ability (o =.82)
Q4 Being able to speak standard Japanese .86 -.02 =22
Q17 Having a sound linguistic knowledge of Japanese .82 .05  —-.06
Q2 Being well trained as a Japanese language teacher .70 —.04 .14
Q33 Being highly proficient in Japanese .67 —-.08 —-.05
Q10 Being able to analyze the Japanese language objectively .65 .03 A2
Q27 Having a good knowledge of Japanese culture, history, mannerisms and customs 52 —-.04 .16
Q29 Being able to correct mistakes effectively 44 18 .10
Factor 2 Classroom atmosphere (o =.83)
Q37 Creating a warm and friendly atmosphere in the class —-.06 89 18
Q28 Being patient .05 .76 -.12
Q21 Being warm-hearted, considerate, and kind -.14 .73 18
Q6 Having a sense of professionalism .04 57 .05
Q22 Encouraging students to speak Japanese as often as possible .10 49 .13
Ql6 Being willing and able to answer students’ questions 32 42 .03
Factor 3 Caring for learners and teaching methods (o =.80)
Q20 Teaching at an appropriate pace according to student progress —-.05 -.12 .85
Q24 Being willing to talk with students about matters other than the Japanese
.02 -.05 .68
language
Q19 Preparing the class well, effectively allocating time to a variety of teaching and
03 -1 .64
learning activities
Q14 Being willing to accept students’ ideas and suggestions .16 .04 55
Q23 Using a variety of teaching methods and materials including audio-visual aids -.20 .30 .50
Q15 Being diligent .08 25 43
Correlations between factors F1 - 49 35
F2 - .63
F3 -
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Teacher Thought Patterns

To gain further insights into how the respondents conceptualized ideal teachers,
a cluster analysis was conducted. With the aid of a dendrogram (a graphic
representation of the clustering process) obtained from the analysis, participants (n =
100) were categorized into four groups. To confirm the grouping validity, ANOVAs
were conducted. Results indicated significant overall differences among the clusters
(Expertise and Japanese ability: F' (3, 96) = 88.12, p < .05; Classroom atmosphere: F (3,
96) = 53.19, p < .05; Caring for learners and teaching methods: F (3, 96) = 52.65, p
<.05). Table 2 lists the means and standard deviations of the teachers’ beliefs about
ideal language teachers subscales in each group and the results of multiple comparisons.
Furthermore, Figure 1 shows a visual representation indicating the means of the
Japanese language teachers’ beliefs about ideal language teachers subscales in each

group.

Table 2 Mean and Standard Deviation of Japanese Language Teachers Beliefs
about | deal Language Teachers Subscales among the Groups

Result of
Cluster 1 Cluster 2 Cluster 3 Cluster 4
multiple
(n=29) (n=40) (n=12) (n=19)
comparison

M SD M SD M SD M SD

F1 312 029 379 0.14 356 024 286 0.28 2>3>1>2

F2 380 021 392 0.18 346 036 3.18 023 1.2>3>4

F3 381 021 390 0.15 322 0.18 332 034 1e2>3+4

Note: > indicates significant (p <.05) differences, and * indicates non significant differences.

Multiple comparison results, in regard to “Expertise and Japanese ability,”
showed significant differences among all groups. The highest mean was for cluster 2,
with clusters 3, 1, and 4 in descending order. As for “Classroom atmosphere,” there
were no significant differences between cluster 1 and cluster 2. The means of these two
clusters were significantly higher than those of cluster 3. Additionally, mean for cluster
3 was significantly higher than that for cluster 4. As for “Caring for learners and
teaching methods,” means of clusters 1 and 2 were significantly higher than those of
clusters 3 and 4.

In summary, for cluster 1, the mean scores for “Classroom atmosphere” and
“Caring for learners and teaching methods” were relatively high, and the mean score for
“Expertise and Japanese ability” was relatively low. Therefore, the first cluster appears
to represent teachers who valued affective support for students. For cluster 2, the mean
scores for all the variables were relatively high, suggesting that the teachers in this
cluster held high expectations for ideal Japanese language teachers. For cluster 3, the
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mean scores for “Classroom atmosphere” and “Caring for learners and teaching
methods” were relatively low. On the other hand, the mean score for “Expertise and
Japanese ability” was comparatively high. Therefore, it could be said that the teachers in
this cluster tended to value target language abilities and wide expertise. Finally, for
cluster 4, the mean scores for “Expertise and Japanese ability” “Classroom atmosphere”
were relatively low and those for “Caring for learners and teaching methods” were
comparatively high. This suggests that the teachers in this cluster valued talking with
students and adopting their teaching methods to student needs. The cluster analysis
revealed that there were four teacher groups with different notions regarding ideal
teachers.

4.00

—4- Cluster 1 (n=29)

3.00 ./

—- Cluster 2 (n=40)

—— Cluster 3 (N=12)

2.00
- Cluster 4 (N=19)
1.00
Factor 1 Factor 2 Factor 3
Expertise and Classroom Caring for learners and
Japanese ability atmosphere teaching methods

Figure 1. Japanese Language Teachers’ Beliefs about Ideal Language Teachers in
the Four Groups

Relationships between with Past Ideal Teachers' Teaching Practices
and Teachers' Current Beliefs

To investigate notions about “outstanding” Japanese language teachers, three
open-ended questions were used. In the questionnaire, teachers were asked to write
about some past outstanding teacher’s teaching practices, especially about “Classroom
atmosphere,” “Relationships with students,” and “Teaching methods.” Before
conducting this study, it was that almost identical results would be collected from
teachers and students. However, factor analysis did not support this analysis. Therefore,
when analyzing the open-ended questions, all answers to each of the questions were
mixed and classified into a number of distinctive categories by authors.

In the analysis, the total number of open-ended questions was 325 (M = 3.25, SD
= 3.5). The descriptions were classified into five categories: (1) Japanese ability and
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knowledge of Japanese culture, (2) Teaching methods, (3) Classroom atmosphere, (4)
Relationships with students, and (5) Others. The category of “Others” included three
statements (e.g., “Call student’s parents.”). However, either the meaning was not
understood well or it seemed impossible to classify it into any meaningful category.
Therefore, these statements were excluded from further analyses. Table 3 specifies the
contents of each category along with a representative statement.

Table 3 Classification Categories of Open-ended Questions and Examples (n=100)

Categories

Representative Statements

_1. Japanese ability and knowledge of Japanese culture

“Always tried to explaih in J'cip.arie"sé. ﬁrst, and not to defaultto

1-a : Japanese ability English”
Knowledge of Japanese : “Drew students’ attention to cultural similarities and used a lot
1-b o -
culture of hands-on activities and art/crafts/cooking
2. Teaching methods
_2-a ; Variedactivities _ : "Prepared activities that were varied and not monotonous™
2b  Group activities Conducted a lot of group a}fztlvmes in which stronger students
could help weaker students
2-c Comprehenmble “Provided concrete examples of grammar points”
explanation
2-d Use of various teaching : “Used a variety of real Japanese texts—magazines, newspaper
2. | Facilitate Japanese use Cirggguraged students to use as much Japanese as possible in
5.  Wellorganizedand ~ “Prepared well for class and returned student’s work marked
prepared lesson with explanations”
All students involved in : ., . .. N
78 lactivities | owecvewoneanopporumyopatepaet
2-h i Others “In this way, assessment can contribute to learning.”

3. Classroom atmosphere

3-a

3-b

3-c

3-d

Professional Attitude

Encourage students
Make the lessons
interesting

Decorate classroom

“Treated everyone equally; no unfair preferences or judgments.”
“Paid personal attention to their work and made personal

| comments to praise/improve.”

“Used repetition in fun ways”

“The classroom environment was filled with all things Japanese
- positive, ornaments, dolls, and displays.”

_4Relationships with students

4-a

Willingness to
communicate with
students

Be interested in students | g et . »
. “Was aware of individual student’s abilities and circumstances

as individuals

“Asked students question about their weekends, family etc.;
showed interest in them”

First, regarding “Japanese ability and knowledge of Japanese culture,” there
were two subordinate categories. Teachers valued increased input and output, such as
using easy Japanese and explaining grammar and vocabulary in Japanese. Further,
teachers thought that it was important to increase student’s interest in the Japanese
language through an introduction to its culture. Second, regarding “Teaching methods,”
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there were eight subordinate categories. Teachers valued communicative activities in
which all students could participate, such as games, role-plays, and group work to
motivate students. Moreover, teachers stressed the value of clear explanations and
materials to enhance student comprehension. Third, regarding “Classroom atmosphere,”
four subordinate categories were obtained. Teachers valued possessing a professional
attitude and not getting angry about mistakes to encourage Japanese use. For
“Professional attitude,” teachers described past ideal teachers’ attitudes as “patient,”
“fair-minded,” “passion,” and “friendly.” Moreover, to prepare for learning, teachers
decorated classrooms and introduced enjoyable activities. Finally, regarding
“Relationships with students,” two subordinate categories were obtained. Teachers
valued past teachers’ abilities to understand student personalities and Japanese abilities,
and to progress through communication with students.

Relation of Past Outstanding Teacherswith Teachers Current Beliefs

The number of descriptions in each teacher group was compared using the
Kruskal-Wallis test. The number of descriptions in each cluster, and results of the
Kruskal-Wallis and Steel-Dwass tests are shown in Table 4. The results suggests a
significant difference in “1-b Knowledge of Japanese culture” (X2 =9.64, df =3, p
<.05), “2-a Varied activities” (X2 = 12.14, df = 3, p < .05), “2-d Use of various teaching
materials such as realia” (X2 = 8.33, df =3, p <.05), and “4-b Being interested in
students as individuals” (X2 = 8.73, df =3, p <.05).

These analyses imply that previous outstanding Japanese language teachers’
teaching practices partially impacted current teachers’ beliefs. Regarding cluster 1 (the
cluster that valued affective support for students), many teachers commented about
“Classroom atmosphere” and “Relationships with students,” but no statistically
significant differences were revealed between these two facets.

On the other hand, in “Varied activities,” the scores for cluster 2 (which
preferred high ideals for teachers) were significantly higher than those for cluster 4.
Similarly, regarding “Being interested in students as individuals,” the scores for cluster
2 were significantly higher than those for cluster 4.

As for “Knowledge of Japanese culture,” the scores for cluster 3 (which valued
an ability of the target language and wide expertise) were significantly higher than those
for clusters 1 and 4. Also, the scores for cluster 3 were significantly higher than those
for cluster 4 concerning the “Use of various teaching materials such as realia.”
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Table 4 Number of Descriptionsin Each Cluster and Result of the Kruskal-Wallis
and Steel-Dwass tests

multiple
Cluster : Cluster : Cluster : Cluster
comparison
1 2 3 4
results
1. Japanese ability and knowledge of Japanese culture
Ul TTapancss abiliy 5 SRR 1 : s
1-b : Knowledge of Japanese culture 1 2 5 0 3>1,3>4
2. Teaching methods
2-a  Varied activities 4 19 0 0 2>4
T | Group activitie : e 1 5 e
2-¢c : Comprehensible explanation 5 6 3 2 NS
Use of various teaching materials
2-d 3 5 5 0 3>4
such as realia
"2 | Facilitate Japanese use 2 3 2 3 NS
Well organized and prepared
2-f 3 6 0 1 NS
lessons
' 2-g i Involved all students in activities 3 2 1 3 NS
" 2-h 1 Others 4 4 2 4 NS
3. Classroom atmosphere
S TProfessional atinde 5 e - ; e
3-b ! Encourage students 10 8 3 7 NS
3-c i Make the lessons interesting 4 12 1 6 NS
i Decorate classroom 5 = 5 1 e
4. Relationships with students
T Willingness to communicate with
4-a 15 14 4 7 NS
students
41 Interested in students as individuals 9 20 1 o 2>4

Note: > indicates significant (p < .05) differences, and NS indicates non-significant differences.
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Conclusion

A factor analysis for “outstanding Japanese language teacher” yielded three
factors: “Expertise and Japanese ability,” “Classroom atmosphere,” and “Caring for
learners and teaching methods.” This study suggests that ideal Japanese language
teachers possess the following characteristics: (1) a high Japanese ability and expertise,
(2) a capacity to encourage students patiently and create a warm atmosphere, and (3) a
willingness to communicate with students and adopt teaching methods best suited to his
or her students.

The factor related to a concern for creating a warm classroom atmosphere was
particularly prominent. This result is consistent with earlier research findings of students
studying Japanese in Oceania and Asian high schools and universities (Watanabe et al.,
2006; Yen et al., 2007; Sato & Watanabe, 2007). In short, it can be said that establishing
interpersonal relationships with students is regarded as important by both teachers and
students. In Australia, high school students might not be able to freely choose their
second language because Japanese is a required subject in some schools (Shinozaki et
al., 2004). Therefore, teachers must motivate students in the class. This study
underscores how many teachers recognize that a warm classroom atmosphere is an
important factor in effective teaching.

On the other hand, the other two factors (“Expertise and Japanese ability” and
“Caring for learners and teaching methods”) yielded slightly different results. In the
research involving students, as a result of factor analysis, “relationships with students”
and “teaching method” were yielded separately (Watanabe et al., 2006; Yen et al., 2007;
Sato & Watanabe, 2007). However, in the research involving teachers, these factors
were combined into one factor, “Caring for learners and teaching methods.” There is a
possibility that teachers recognized these two factors as deeply related. In the research
involving students, the items concerning expertise and Japanese ability were included in
the factor “Teaching method” (Watanabe et al., 2006; Yen et al., 2007; Sato &
Watanabe, 2007). However, in this research, these items were separately contained
within two different factors: “Expertise and Japanese ability” and “Caring for learners
and teaching methods.” It is possible that students recognized the connections linking
together expertise, Japanese ability, and teaching methods. On the other hand, it could
be implied that teachers thought more analytically and considered those elements
independent.

Moreover, correlations among the three factors were examined. The results for
“Classroom atmosphere” and “Caring for learners and teaching methods” revealed
comparatively high positive correlations, showing that teachers should demonstrate
consideration to their students both inside and outside class to enhance the atmosphere.
On the other hand, “Expertise and Japanese ability” and “Caring for learners and
teaching methods” revealed comparatively low positive correlations. Therefore, it can
be assumed that teachers recognized that having a high degree of expertise and Japanese
ability does not directly relate to a deep understanding of learner needs.

As aresult of the cluster analysis, teachers were divided into four groups: (1)
those who valued affective support for students, (2) those who held high expectations of
Japanese language teachers, (3) those who valued target language abilities and wide
expertise, and (4) those who valued talking with students and adopting teaching
methods suited to student needs. It was revealed that teachers in the same region and
same educational setting often hold different belief patterns regarding ideal teachers.
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This analysis also considered how teachers’ past teaching models relate to their
current beliefs about ideal teachers. A partial correlation was observed, but ideal
teachers were certainly not mirror images of previous teachers. Regarding “Teaching
methods,” for instance, teachers recalled a wide variety of activities as part of their ideal
teachers’ practices. Teachers described about the value of group activities, realia, and
giving an opportunity to all students. On the other hand, concerning “Relationships with
students,” teachers’ statements were similar in that they recalled from their own
experiences with their ideal teacher’s.

Results implied that past teachers’ teaching practices partially relate to the
subjects’ own current beliefs. For instance, in cluster 2 (in which teachers had high
ideals), the scores for “Varied activities” and “Being interested in students as
individuals” were significantly higher than those in cluster 4. The teachers in cluster 2
might have experienced intellectual support but also emotional support. Thus, the
teachers in cluster 2 became teachers who high esteemed both teaching methods and
teacher attitudes toward students.

Moreover, in cluster 3 (in which teachers valued teacher’s expertise and
Japanese ability), the scores for “Knowledge of Japanese culture” were significantly
higher than those for clusters 1 and 4. In addition, the scores for “Use of various
teaching materials such as realia” in cluster 3 were significantly higher than those for
cluster 4. It can be said that teachers recalled past lessons concerning Japanese culture.
Therefore, the teachers in cluster 3 placed importance on a teacher’s wide cultural and
social expertise. This suggests that memories of their past teachers might relate to their
current beliefs. As Yagi (2003) points out, when teachers evaluate their own teaching
practices, their beliefs about a “good Japanese instructor” serve as a criterion. If the
teachers have no clear ideas about what makes ideal teachers, it may be difficult for
them to independently evaluate and reflect on their own teaching practices. As has been
acknowledged by many researchers (e.g., Bailey et al., 1996; Numrich, 1996), teachers
tend to learn from observation and emulate previous teachers’ positive techniques.
Therefore, to formulate their own beliefs about ideal teachers and reflect on their own
teaching practices, it is important to attend classroom observations and see other
teacher’s techniques.

At the same time, this research has made it clear that teachers do not simply
emulate past teachers’ teaching practices. Similar descriptions provided for
“Relationships with students” suggest that teachers share common ideals in that regard.
However, there were differences in their current beliefs. In other words, teachers who
have the same teaching model do not necessarily share the same beliefs at all times.
When previous experiences and current teaching methods differed, teachers reported
conflict (Eisenstein-Ebsworth & Schweers, 1997). Teachers’ beliefs appear to be
influenced by teaching experiences (Richards et al., 1992; Flores, 2001), training
programs (Richards et al., 1992), and current theories of second language education
(Bell, 2005) in addition to previous learning experiences. Further qualitative studies are
needed to investigate how these factors influence teachers’ beliefs and interact with one
another.
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Appendix A
Quedtionnairefor a Survey on the Japanese Language Teachers

The aim of this survey is to find out what qualities the most outstanding teacher of Japanese
should possess from the teachers’ point of view.

There are 41 possible characteristics listed below. Please circle the number 1-4 according to the
level of importance of each statement that you see to be the qualities of a “Most Outstanding”
teacher of Japanese.

Not Slightly

True True True
Ql Being positive about oneself, other people and one’s life. ! 2 3
Q2 Being well trained as a Japanese language teacher. ! 2 3
Q3 Being enthusiastic about teaching. ! 2 3
Q4 Being able to speak standard Japanese. ! 2 3
Q5 Having a sense of humor. 1 2 3
Q6 Having a sense of professionalism. ! 2 3
Q7 Being tolerant towards different languages and cultures. ! 2 3
Q8 Having a good knowledge of world affairs. 1 2 3
Q9 Enjoying teaching. ! 2 3
Q10  Beingable to analyze the Japanese language objectively. ! 2 3
Q11 Teaching more than the content of the textbook. ! 2 3
Q12 Being well versed in teaching methodology. ! 2 3
QI3 Beingable to explain clearly when students do not understand. ! 2 3
Q14  Being willing to accept students” ideas and suggestions. ! 2 3
QI5  Being diligent. 1 2 3
Q16  Being willing and able to answer students’ questions. ! 2 3
Q17  Havinga sound linguistic knowledge of Japanese. ! 2 3
Q18  Praising and encouraging students. ! 2 3
QI9 Prepgring th'e class well, effectively allocating time to a variety of teaching and 1 2 3
learning activities.

Q20  Teaching at an appropriate pace according to student progress. ! 2 3
Q21 Being warm-hearted, considerate, and kind. 1 2 3
Q22 Encouraging students to speak Japanese as often as possible. ! 2 3
Q23  Usinga variety of teaching methods and materials including audio-visual aids. ! 2 3

1 2 3

Q24 Being willing to talk with students about matters other than the Japanese language.
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Q25
Q6
Q7
Q28
Q9
Q0
Q1
Q32
Q33
Q4
Q35
Q6
Q7
Q38
Q9
Q40

Being able to explain using the students’ native language.

Being an experienced teacher.

Having a good knowledge of Japanese culture, history, mannerisms and customs.
Being patient.

Being able to correct mistakes effectively

Being a qualified teacher of Japanese as a second language.

Making the class interesting and fun.

Being able to make up tests according to students” achievement and to analyze the
results statistically.

Being highly proficient in Japanese.

Trying not to perplex or ridicule students when they have made mistakes.
Having a good knowledge of classical Japanese language.

Possessing a masters degree or above.

Creating a warm and friendly atmosphere in the class.

Being able to design Japanese courses according to their specific needs such as
business Japanese.

Having previous experience of learning a foreign language(s).
Accept students’ feelings.

Making students well-disciplined in the class.
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Call for Papers

JALT Journal of Japanese Language Education
Japanese-as-a-second language (JSL) researchers, teachers, and learners are invited to contribute
articles, research reports, essays, or book reviews.

Next issue will be published: Summer 2015.
Submission Deadline: March 31, 2014.

Submission Guidelines

1. The author does not have to be a member of JALT JSL SIG at the time of submission.

2. All manuscripts must not have been published before.

3. All manuscripts should be either in Japanese or in English. Include an abstract in
Japanese (approx. 400 letters) and English (approx. 200 words) preceding the main
text.

4. Format:

a. Follow APA style (6" edition) for English manuscripts.

b. Fonts: Mincho (Japanese) 11-point and Times New Roman (English) 12 points.
Single-spaced.

c. The submission should not exceed 30 pages, including tables, figures, notes (if
any), references and appendices.

d. Submit the manuscript to us with a 25-word background of the author and Email
address. <http://jalt.org/jsl/index.html>
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