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From JSL/JFL Leamers

Listening to learn

Sharon Ishizaki
(Tama University)

“You will have to learn Japanese” was often
people’s first comment after I told them I was
moving to Japan. Coming to Japan from
Northern Ireland shocked many of my
immediate family and friends due to the
physical distance between both countries.
Initially, it had never crossed my mind that I
would need to actually “study” another
language. I thought that I would be able to
absorb the language through my everyday
interactions with Japanese. I very quickly
discovered that Japanese was unlike any other
foreign language I had ever heard, and that
“absorption” did not seem feasible. Having
faced numerous situations which left me
feeling very embarrassed, frustrated, and
stupid, I decided to become proactive in
learning Japanese. I quickly learned that
focusing on listening was perhaps a ticket out
of the communicative black hole I had found
myself in.

The first Japanese word I learned was
“sumimasen”. This word was the first word I
could clearly identify when interacting with
Japanese speakers. It is also one of the most
frequently used Japanese words. I had
discovered that this word could be used in
various situations and that it appeared to be
the Japanese version of “excuse me”. The first
time I ever used the word correctly was such
a revelation that the memory is still vivid: 1
bumped into a man while both of us were
trying to enter a building through a set of
double doors. After I muttered “sumimasen”,
I noticed that he just nodded in appreciation
of my apparent good manners; there was no

look of confusion on his face, which would
have signified my incorrect usage. This
helped me realize the importance of
pragmatics in every-day interactions. This
“light bulb” moment encouraged me to start
watching Japanese television programmes,
especially news and weather reports.

Watching the Japanese news and
weather programmes definitely helped
fine-tune my listening skills. It did, however,
“spoil” my ears as I started to realize that not
all Japanese people pronounced their words
as clearly as television reporters. I imagine
this experience might be similar to when EFL
learners go to the UK and suddenly realize
that not all native English speakers use BBC
pronunciation. Unfortunately, my listening
ability was initially nil when watching news
programmes as | was unable to identify any
similar vocabulary items used due to the
ever-changing nature of news programmes,
except for the day, date and month.

Understanding weather reports was
easier due to the set vocabulary and symbols.
It was easier to learn the Japanese equivalent
of “rain” than the words for “sunny” and
“cloudy”, possibly because the symbols for
“sunny” and “cloudy” tend to be clumped
together on the weather map, so I was never
very sure which was which. The weather
forecasts also helped me learn the vocabulary
items for “yesterday, today, tomorrow, and
the day after tomorrow”. 1 am convinced that
having the symbols and corresponding
vocabulary facilitated my understanding of
Japanese, as I was able to refer back to the
images when unable to decipher what was
being said. As my confidence grew, I started
listening to people talking on the public
transport.

Listening to people talking was - and
still is - extremely difficult for me as a second
language learner of Japanese. Conversation
topics often change quickly, an once the gist
of the conversation is lost, it is hard to regain
it. When I first started “educational
eavesdropping”, my goal was to try and
recognize just one or two words at a time. [
did not expect to understand the entire



conversation; merely to be able to “hear”
known vocabulary. I used conversations to try
and train my ears to recognize different
pronunciation patterns. Once I became adept
at picking-out familiar words from other
conversations, I began to listen to what
conductors said when approaching train
stations. I soon discovered that they repeated
the same syntactic chunks, so it became easy
to learn phrases such as “now approaching”
or “the exitison...”.

When I was not engrossed in
“educational eavesdropping” I tried to
decipher the different hiragana, katakana,
and kanji used in advertisements. The first
two kanji I learned signified “day” and
“month”. This may have been because the
majority of advertisements were about open
campus days at various universities. Realizing
that I was able to “read” kanji prompted me to
continue using train advertisements as my
“textbooks” and I have developed a habit of
attempting to read all public transport
advertisements encountered.

For me, learning Japanese is all about
context. I have tried and failed at learning
Japanese from textbooks. I believe this is
because my learning style is best suited to
naturalistic language usage; I need to be able
to link the words to concrete examples. 1
continue to use the TV, conversations, and
train advertisements as my Japanese teachers.
Although some may question whether or not
these can effectively replace conventional
classroom conditions, they seem to suit my
preferred language-learning style and needs.

I am continually learning Japanese albeit
at a very slow pace. When people ask me if |
can speak Japanese, I always reply negatively,
but I add that my listening skills are more
developed than my oral, reading, and writing
skills. I would be very hesitant to classify
myself as an L2 Japanese speaker due to my
lack of speaking skills. I am able to verbally
communicate at a basic level with the native
Japanese speakers at my workplace, however
I would like to develop my speaking skills in
order to be a more effective communicator
with Japanese speakers. I have never taken a

formal Japanese language test during my
thirteen years in Japan, nor do I know how
many Japanese vocabulary items I can
comprehend. In particular, my reading skills
are very poor which was confirmed when I
attempted a practice test on the JLPT
(Japanese-Language Proficiency Test)
website, www.jlpt.jp/e/index.html.

I was able to understand the majority of
the hiragana and katakana, however the kanji
genuinely confused me. I would need to
spend a considerable amount of time studying
kanji in order to have sufficient confidence to
try a JLPT test. I hope that my listening skills
will assist my endeavours in becoming a
skilled communicator in
Japanese; until then, I will
continue to ‘listen to learn’.

From JSL/JFL Edycators

New horizons for JSL students (2)
-Announcement (Jan. 14) and
resources-

Tamayo Hattori (Waseda University)

First of all, I have great news to share
with you. On January 14, 2014, the
Ministry of Education, Culture, Sports,
Science, and Technology (MEXT),
officially announced the revision of the
Basic Act on Education, which opens up
a legitimate path to provide the Japanese
instruction on Special Needs Education
(SNE, tokubetsu no kyoikukatei). The
announcement was addressed to heads of
school districts, principals, and for those
who involved in SNE curricular design
and instruction. In order to use this
system for the next school year, schools
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need to have general ideas on how many
new and current students have foreign
backgrounds and their special linguistic
and academic needs. This may require
planning time. Therefore, it seems likely
that SNE Japanese instruction may not be
feasible for many school districts during
the 2014 school year. However, I believe,
we will see more communication and
collaboration among school districts in
the near future.

- MEXT (2014). Gakkoho shiko kisoku no
ichibu o kaiseisuru shorei to no shiko ni
tsuite (tstichi). BB ERAT RO —
A2 LET 2E R EORATICONWT (I
1) [An announcement on the revision of
the Basic Act on Education and how to
implement the Japanese instruction on
Special Needs Education]. Retrieved from

www.mext.go.jp/a_menu/shotou/clarinet/
003/1341903.htm

Resources for Families and Educators
If you are interested in this topic and hope
to gain more insights on what the
government offers, check on the
following MEXT web pages:
CLARINET: (Children Living Abroad
and Returnees Internet) [Kaigaishijo,
gaikokujin jido seito kyoiku to ni kansuru]
www.mext.go.jp/a_menu/shotou/clarinet/
main7_a2.htm
You can find essential information at their
website. They provide a Guide for
families on the Japanese educational
system | Gaikokujin jido seito no tameno
shiigaku guidebook], and the Guide for
school districts and educators on how to
support children and families in transition

[ Gaikokujin jido seito no ukeire no tebiki].

Note that the Guide for families is in
seven different languages, such as
Filipino, Portuguese, and Vietnamese, to
accommodate the varied language

backgrounds of many families.
CASTA-NET: (Multilingual resources
for school children with foreign
backgrounds and software tools available
on the internet) [Kaigaishijo, gaikoku-jin
jido seito kyoiku no tameno joho kensaku
site] www.casta-net.jp
CASTA-NET offers great resources for
those who involved in multilingual
education. You can search materials and
school documents in different languages.
These two searching tools and archives
were originally developed by Project
MUSE (Multilingual Support for
Education) and moved to the MEXT site
in 2011; many school districts across the
county have contributed to this site by
donating electric archives. The site also
allows you to search school related
vocabulary in five languages. Although
the archives do not cover all areas and
languages at this moment, they are
expanding. Recent additions include
information about how to plan Japanese
instruction on SNE (check on new files
for educators in the material-search, dated
Jan. 7", 2014).

Tna 7 IFEA—7DH4% @Tokyo| &V .

WA AT s 2D DA—T,

FEETIL, BREIORA—F 1T SER ...
£ L < 1Z. http://hksoup.exblog.ip/




5

Presentation Reports

In January 2014, two JSL SIG members
gave presentations in JALT chapter
meetings: Ms. Atsumi Miyatani (Aichi
Prefectural University) in Toyohashi
chapter workshop and Dr. Sayoko
Yamashita (Meikai University) in the
JALT Tokyo chapter
(www.tokyojalt.org/) lecture series.
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Comparison between
JSL and EFL
classroom discourse

Sayoko Yamashita
(Meikai University)

Date: Monday, January 27, 2014

Time: 18:00-19:30PM

Place: Sophia University

Abstract: Are there differences between
JSL and EFL classrooms? This
presentation compares discourse of each
classroom in terms of teacher student
interaction, particularly in the light of
Brown and Levinson's politeness theory
(1987). After a general review of the
literature on classroom discourse and the
notion of “face” in the theory, similarities
and differences in the two classroom
types are discussed. Implications and
contributions of the study are also
discussed.

About the speaker: Dr. Sayoko
Yamashita is a professor in the Faculty of
Languages and Cultures and Graduate
School of Applied Linguistics at Meikai
University. She is interested in research
into classroom discourse, cross-cultural
pragmatics, and SLA. She and her
colleagues translated Politeness some
universals in language usage written by
Brown & Levinson (1987) into Japanese

and published it by
#w"74 bR A | Kenkyushain2011.
l',‘:?%;“ﬁ{ﬁ,,’f;:‘,‘: N =g

2 HIZHITE, &5 EdE
S R H % T (R,
N = 3R S S E g 2 )

% - fSHET - BE
= T RARF BIERD
http://webshop.kenkyu
sha.co. 1p/b001d978 4-327-37820-2.html

Politeness

Excerpt from the lecture handout:

Positive politeness strategies seek to
minimize the threat to the hearer’s positive
face: his desire that his wants should be
thought of as desirable. The 15 positive
politeness strategies are suggested by B & L
(1987: 101-129).

. Notice, attend to H (his interest, wants)

. Exaggerate (interests, approval)

. Intensify interests to H

. Use in-group identity markers

. Seek agreement

. Avoid disagreement

. Presuppose/raise/assert common ground

. Joke

. Assert or presuppose S’s knowledge of
and concern for H’s wants

10. Offer, promise

11. Be optimistic

12. Include both S and H in the activity

13. Give or ask for reasons

14. Assume or assert reciprocity

15. Give gifts to H (goods, sympathy)

Negative politeness strategies are used
to redress the threat the hearer’s negative
face: his want to have his freedom of action
unhindered and his attention unimpeded.
The 10 negative politeness strategies are
suggested by B & L (1987: 129-211)

1. Be conventionally indirect

2. Question, hedge

3. Be pessimistic

4. Minimize the imposition

5. Give deference

6. Apologize

7. Impersonalize S and H

8. State the FTA as a general rule

9. Nominalize
10. Go on record as incurring a debt, or as

not indebting H

Reference: Brown, P. & Levinson, S.
(1987). Politeness Some Universals in
Language Usage. Cambridge University
Press.

O 0 I N DN W~
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Conference Infomation

Asako Yamaguchi
(Temple University Japan)

» NINJAL (National Institute for
Japanese Language and Linguistics)
International Symposium 2014: The
Eighth International Conference on
Practical Linguistics of Japanese (ICPLIJS)
55 8 Al A AGEF M SREr EERAH
www.ninjal.ac.jp/icplj8/
March 22-23 (@ National Institute for
Japanese Language and Linguistics (€37
[ FEHTFERT)
» 13th Annual JALT PanSIG:
Sustainability Making Learning and
Teaching Last
ﬁﬂ3@%%%

SR

jt/\ : E%S‘é

e 20

TAINABILITY

http //pan51g or
2/2014/

May 10-11 @ Miyazaki Municipal Univ.

JSL SIG Forum: Issues of Sustainability

for School-aged Children in second/

foreign language learning (512 :IRBER

T)

»The 21st Princeton Japanese Pedagogy

Forum "Dialogue: Toward Creating

Learning Communities of/for/by Learners

and Teachers" %21 B 7V > A~ HA

FEHUE 7 4 — 7 b TXIEE  EE - HETO

%U@ﬂ::ﬁ740<0%@ébfj

www.princeton.edu/pjpf/

May 10-11 @ Princeton University

» The Japan Second Language

Association 14™ Annual Conference

(J-SLA2014) HAE _SiEHGT2E 14

AR R 2
www.]-sla.org/j-sla2014-call-for-papers/
May 31-June 1 @ Kwansei Gakuin Univ.
Nishinomiya Uegahara Campus

» The International Society for Language
Studies 2014 Conference ISLS %4> 2014
EFERFFE RS www.isls.co/index-2.html
June 13-14 @ Akita International Univ.
» The 16th Annual International
Conference of the Japanese Society for
Language Sciences (JSLS2014) S rEFF
R 16 IFRERRR S
www.]jslsweb.sakura.ne.jp/jsls2014/wiki.cgi?
page=JSLS2014

June 28-29 (@ Bunkyo Univ. Koshigaya
Campus

» Canadian Association for Japanese
Language Education “Language
education and identities: Japanese
language education in multicultural
societies” 174 H ARGEHE IR I
(CAILEYER KR 20141 EBH B LT AT
YT AT 4 ZEHERITBIT D BAGE
#E ] www.cajle.info/cajle2014/
August 20-21 @ Best Western
Ville-Marie Hotel & Suites, Montreal,
Quebec, Canada

Deadline for abstract submission is April
14.

> 40™ JALT Annual Intl. Conference
JALT2014: Conversations Across
Borders % 40 B2 EFEFHE FRFEKE
BRRE B RS
http://jalt.org/conference

November

21-24 @

Tsukuba (—\ z m
FiaN lz P f

Internatio FANIEF 40V
nal \ ) 9‘)
Congress Bsa

Center

Conversations Across Borders
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SIG News/Bysiness

Two new officers have joined in the JSL
SIG.: Yo Hamada and Kaori Asami.

Hello everyone.  am Yo
Hamada. I was born and
grew up in Akita. After
working as a high school
teacher in Yokote
(Southern Akita) for
three years, I have been
working at Akita
University for almost four years. I
received a Master’s degree in TESOL
from Temple University and a doctoral
degree in Education from Hiroshima
University. My research principle is to
incorporate theories into classroom
teaching practice. My research area
covers motivation/demotivation, and
listening/shadowing. In addition, I major
in baseball and skiing forever!
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» Call for Papers: JSL SIG Journal
[JALT B AFHEWE 135 BFEHE
£ (KHEIY 20144 3 A 31 1)
The JSL SIG welcomes your submission
to our journal, JALT Journal of Japanese
Language Education, Volume 13. If you
research on a JSL/JFL related topic,
please write and submit the paper!!! Also,
please inform to your colleagues about
this; non-members are welcome to submit
as well. For more details or questions,
email to the editors; Timothy Newfields
and Tamayo Hattori. The deadline is
March 31, 2014.
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»Call for Articles: JSL SIG Newsletter
WHFEEFE=a— AL ¥ —DHEE !
(fEHYIY 20144 6 A 30 B)
Would you like to make a contribution to
our SIG newsletter by sending your
article? We are accepting articles, book
reviews, JSL announcements, conference
reports and reviews, interviews, lesson
plans, student essays, etc. from JSL SIG
members and their students and
colleagues. Write your article either in
Japanese or English and send it by June
30, 2014 to the editor, Nozomi Takano.
We are planning to upload our Newsletter
on the JSL SIG homepage
(http://jalt.org/jsl/) periodically. Therefore,
please clear the copyright issues when
you use any images/photos.

JSL SIG Mission Statement




The mission of the Japanese as a Second
Language Special Interest Group (JSL
SIG) of the Japan Association for
Language Teaching (JALT) is to serve as
a resource for promoting JSL/JFL
teaching, learning and research. We
welcome JSL/JFL teachers, learners, and
researchers to join and take an active role
in our SIG.

JSL SIG Members
The JSL-SIG currently has around 50
members. To expand our network and
share JSL information more dynamically,
invite your colleagues and friends to join!
Benefits to be a member : Be able to
1. contribute a paper submission to the
peer-reviewed JALT JSL-SIG Journal,
which is published bi-annually.
2. receive three SIG newsletters per year.
3. contribute articles, conference reports,
lesson plans, teaching ideas, students’
essays, call for papers, etc. to the SIG
newsletter.
4. present at the PanSIG conference
(apply through the PanSIG official
Website).
5. participate the JSL forums as a
presenter at JALT and/or PanSIG
conferences (contact jsl@jalt.org)
6. attend JSL-SIG meetings and
workshops.
7. request information of Japanese
teaching materials, methods, cultural

exchange, culture and society, pragmatics,

etc. (contact jsl@jalt.org)

8. obtain the updated information of
academic conferences and call for papers.
9. receive the member’s discount for the
JALT related conferences.

* Please refer the JALT membership
categories and fees on
http://jalt.org/main/membership

JSL SIG Website: http://jalt.org/jsl/
Email: jsl@jalt.org
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