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VURTET, EORY TEIDFE LN
TIN HELPENSKULFRI LD F
L7z, FABRIZEZE 7OV ER DD 905,
LT OFIZR> TN K HTT,

Dear JSL SIG members,,

This is to inform you that | have stepped
down as JSL coordinator, and Shingo
Moriyama has taken over my place. Please
give him your support!

RG] S LTREE 11 AITfTo7-1%
BEEORR., THRFOHRILEEKN
2021 EEDa—T 4 X—F—ITIREVEL
Too HER. DlEE LA LIBBENLET,

(JSL former coordinator JII5F Mierzejewska & )
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RHEIZE-STJSL SIG 20 biFT< 72
SO TJNFLAIZIE, ZNETOIRAIZ
LR E#HV 72 LE9, We would
like to express our appreciation for
Kawate-Mierzejewska’s valuable work,
and continued support.

JNFHAENDGIEHENT, 2021 FEED
TEEEBO DL Z LI F LeRILES
T, AEINX 1 HFTY, FilgA " —D
RS, EALKBBENLET

A AGEHE (TR0 2 a2 B E RSN
B H DT T, ZOFFRIISMLTLE
S0 TN D BT S M OBIFFPE R Z KU
LicnWeE 2 TWET, BERIIZIE, BT
LTV Z EDfifEZE ., BEEESHFED
TH I AFRR SO COR R,
A R = DORZFARHED 3 SN TH7R

SANSHITHMSEETE D L) ITES
Lo &S TWET A5 HIE JSL SIG @
ﬁfﬂﬂ'ﬁo T EBERIIED DL —EIIRD
g,
JSL SIG = —F 4 x—Z—HILEE
% Please take a look at the following
page for a summary of this issue.
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This Issue:
issue starts with SIG news
business reports including Call for papers for
JSL journal(vol. 15)as well as News Letter,
and JSL new officers for 2021. You can next
find JSL current officers for 2021 both in
English and Japanese.

From Feature article, SHOJI, Shinichi
introduces his project entitled “Interaction
via COIL and Its Effects on Motivation to
Study Japanese. EE—KIZ X% [COIL IZ
&2 s & AAGE - E Bk O] 1, &
@it T3, You can then find reviews of
JALT 2020-JSLSIG related presentations
including JSL forum 2020.

Finally, the last page shows SIG
membership information.

We would like to express our
appreciation to people who contributed
their articles to this JSL Newsletter, and

kindly supported our editorial team.
The JSL SIG Newsletter editorial team
Megumi Kawate-Mierzejewska,

Yo Takahashi, Shingo Moriyama

This

SIG News/Business

»Call For Papers: JALT Journal of Japanese
Language Education, Volume 15

JJSL researchers, teachers and learners are
all invited to contribute articles, research
reports, essays, or book reviews.

Deadline for submissions: May 31, 2021
Pleasevisit<http://hosted.jalt.org/jsl/shuppan
htm> for Submission Guidelines

Please submit the manuscript to us at JSL
SIG <jaltjsl@yaho0.co.jp>.

2021 FOFKIZRITSND TED [JALT HAGE
BEWE] OFRREEEL TV £, Hko
H5JE, 2021 5 H 31 HETIZ LD A A
LT RLAET, FRREBHEE< 30, WA

A RIAL T ERICHD http ITT77EBAL
TFEW, FERIIRENTEDHLIITMS U
— R TESTTFIV,

» Call for Articles: JALT JSL SIG
Newsletter (JSL SIG NL)

You are all invited to contribute your
research articles, teaching approaches,
updated information, essays or book
reviews in the area of Japanese language
education to the next issue of JSL SIG. We
accept articles related to JSL/JFL in either
Japanese or English. For the next issue,
submit your contribution by July 15, 2021,
to naganomamo@yaho0.co.jp. Please
email naganomamo@yahoo.co.jp for more
information as well.

@ JSL TlE, =2 —ALZ—~D%EMbE
HL£LTBYVET, MOUVIZTAILHAT
.a——

JFRald, ZEECHHAFE CL=ITTT
BV ET, HAREL, WFKD 1IF T, &~
VINANR—ZATAM YA A TESTFE
A%

(=YD February 2021)
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JSLSIG New Officers
For 2021

»JSL NEW officers for 2021and changes

» Megumi Kawate-Mierzejewska stepped
down as Coordinator , and Shingo
Moriyama took over her place.

»Maki Hirono stepped down as Treasure, and
Megumi Kawate-Mierzejewska replaced
Maki Hirono as our new Treasurer. We
would like to express our appreciation for
Hirono’s valuable work, and continued
support.

»Keiko Sakatani stepped down as Publicity
chair, and Yo Hamada took over
Sakatani’s position. We would like to
express our appreciation for Sakatani’s
valuable work, and continued support.

» Frazer Smith stepped down as
Membership chair, and Yoshiko Ichimura
took over Smith’s position. We would like
to express our appreciation for Smith’s
valuable work, and continued support.

»JSL current officers for 2021

Coordinator Shingo Moriyama

Treasurer Megumi Kawate-
Mierzejewska

Program Chair

Publication Chair
Hennessy

Membership Chair ... Yoshiko Ichimura

NL English Editor... Peter Ross

NL chief Japanese Editor ...Megumi Kawate-
Mierzejewska

Web Master

Mayumi Shibakawa
Christopher

Shingo Moriyama

JSL B8, UT 220 FEDEE— &4 H
ELRZTCITHEALET,

WEARRE 11 A OBFEFERZF L0 TITWE L
F9, slEfE LALIBENLET,

JSL2021 LEE&RE

RE HLEE

2EHEY JIIFEI YA =T ABR
TR N=N=EE S
HERFEYS 7 U A 77— -
SEHY TR
FEENLfHY bB—X— 1R
HAGENLHYFEI P = =7 A DA
v 7Y HRLUELE

NIRRT —

BB DOIRBNE
HEBIZJSLEETHIVERDY £7,,

RFEO T2 F T JSLAAFEE LT
EBM & RREIEH 5 JALT O ESICHFE L., &
ORI R OEER T HZ LT
T, ERITHFEIZAHELY, ZNFNICE
HE2 BRI 9, BAasrcsiEit,
ETIGETITbNET,

RFITF DM, ISL DfOEBE & H L.
AHEBD FFEHIHEN ISL DIFEY A2 £ L DT
=ET,

£FHE. JALT A& BB A2 X D
MAS B2V AR —FLTHHUWET,

HEIX, JALT EERKEO ISL 74—
LR, Pan SIG K72 EizkiT 5 sl
DBINT DT —T L7 EDREDLE &
TR N EE £ T,

HAR & X, 4RI LIRS v 5 JSL v~
Y—F VD LT, HYFTEFTST-ET
DFEfEEEDICH L, Biix BT R
HFILIED T, Py —FTLORICE LD
7,

SEMY LT, Kb mAELNTL
HEBY A &MWL, SEHIROE NS
BICHMAZKEL 7,

Web #0243 JALTISL Web D& HE A2 L £,
WG U Tl & Up-date L 72 9 Up-load
LET,
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Feature Article

COIL(Collaborative Online International

Learning)iZ & % A2 FiigEh &

A AT E B DY
Interaction via COIL and Its Effects on
Motivation to Study Japanese
ERE—

SHOJI, Shinichi
—HKT
Mie University

Summary in English

This is a report concerning a COIL
project offered to international students at
Mie University. In this project, the
international students conducted poster
presentations in Japanese to showcase the
regional culture of Mie prefecture. They
video-recorded their poster presentations in
order to share them with students from
another Japanese university. The audience-
students, who were mostly native Japanese
speakers, watched the presentations and
provided feedback on the presentations. The
post-project questionnaire given to the
presenter students indicated that by receiving
feedback from the audience-students and by
watching  other classmate  students’
presentations, most (but not all) of the
presenter-students were motivated to further
study Japanese language.

1. IXC®IC

2020 O 3 v LR, RFEEOH
BRI TlX. Zoom <° Microsoft Teams & U
SleA T4 — kAW RERREN
BRI N Uiz, 29 LT-mRE O BETILE)
OFyEELTIE, »AaTED Virtual
Exchange (VE) <° Collaborative Online
International Learning (COIL) MNEFIZEE
B SOEE AR IR D 7 ¢ — L R TCHH
I TWwWa (i H 2016; Hagley &
Harashima 2017), VE &% Information and
Communication Technology (ICT) Y —/L %

IHH L TESMBEB NS LWV SRR
ERITREINDHEOTHY, 7= COIL 1X
VE O THRFICEEDORFETENEILH
HINTWDHEE B e |- Fh-S T E i
SINLHIEEZHET (EEREENE=a Y —
7 A 2020), COIL JEEHOSEE: E LTI,
B Z (X E I RN R EKE ) — A a4
FTRFEVY—1y MR 2019410 A, 11
AWCE i LIRS 5, ZOESHONE
1L, KERFATAAET, BAROKFE
IIFEGEZ > TH AR B LUBAEVDOKX
FEWBNATAHE ST DO TH - -

(Yokono & Sawasaki 2020).,

ATERIZIR 7208 Y | FRICRE 7 O B
RO 58 THEH STz VE R COIL T
HHN, BIEO LY ICae oo
7R N &N E DT EE L VIRILIZ & > T
X, EERIEENCR ST & 6, eI
[R5 h R & e KIRIZAEN T 7200y —)1
ELTEDIERANEENL LD EEZ DN
5, EENZERKFZBWTHEY T 540 E
NEHPARSEE THARSERE 1 - =FEott:
Skl T, BEEHO E]RE LT,
2020427 H7TH~8 H 4 HD 4 M &
UV, ARBE ZRER TR & B AREN O K
DA (DL ATHANEE) L O
ZHD AU [EN COIL 1&®h 2 Ehi L7-, =
TV O MLRERD A L, BRI RN RS
EFEERFMAEE THAGERDLE 1A Ox%
HETHHo T,

AR5 Z O LI O
FENPHYT L THAREE 1 ZEHOMS
Lk A=ZEE LT 10 4 OSNEANEFE
(FA N34, AV N34 PEANS 4.
TR TTNLL) B, ERE RS KRFEDO S
454 (HARNFA 40 4, SANEAREFA
54) XI5 REORAY —T1LE
VT—va O T BT A 50
OT—~ (&P, EY, —EmERHGOAY
72 E) IZOWTHEA LTz, ARz o CoIL
IEEIOERIZOWNTHET 2L D TH DD,
Mz T, KB MARFEEE THDLEFE
DO AAGEFEEREBDD Z LN TE 0
EIMITHONTY, FERT 7 — FORER

JALT JSL SIG Newsletter, 2021 Spring-February Issue



5

RIS T 5,
2. IEBIDFEM

ARECHE 5 COIL iHEh o BARH) 72 B E
pelL <, T 1#HHE (TH7H~13H)
ICVEFHYEE TR MAADOHEIZ OV T
L, E712 < OZEEFEICE > THIY
BHDIRNKRAZ—T LB T — g &0
IREBFEIZOWTHHA L, ZOBEEK AN
RETDHT—~EBRDOILIWM L LI, RET
—<IX. ZEHERICBEDYOH DL L DR HMT
LA & LD B O FENRAUTE T —~
NEELEZGEIEEL L0 FEANNT
—vEBRSL OB L, TR, 10 A
DRFAEDRRET —~< 13, B LA, 2
W A, T AR—=TF R B
BRFEA . UMR D | SPIKIRAE LIRS,
—HBOEXE, RifalZRE LT,

WERT—~OWREICHRE, FH2HE (TH
14 H~20 H) TiX, "U—FKA 2 FEHW
TR EBHR A Z —OERZ R LT EF D
RICHBOFLSRETHWZR A Y —% 4
VINELTERRL VBT —2 g U
RALZ—DOIEY Faii L, Ena=F T
BMEAENAYOREARAY —ZER L, Z
O EELE DR L, HARGEXDEEEZT
STk, FEFEITRAL:,

RA X —ERk%, 3 A (7T A 21 H~26
H) I, FAEFHICEEDO S LB T—v
g VEhE & Gk S T, 2 O FKEEIERIC
JeNr o> T, Zoom ZfHE-> CHEH ZEkET D)
EEDH LT — R 7 7 AL & 3 Ehs %
BRI R LT-, T H 26 HETIZR&TO
AN I 10 HOT LT
— > a VEIE T 7 A ML, 7T A 27 HIZER
DMERK L7z 7 v ZIZH# L | B RS2 K70
AN T 2 HEF 28 2 72,

BTH2HMNSL8H4HIEFETD 431
EICFRMRNL R FOFEOHREE 2 A 2 b
T ol RODHaXA L FONFT, 7LE
VT —va B XUSEEE OB ARGEEMGE
INCEET 28, B, BhiEeEThor b
. HETORNA—LTHOHEDL L EHIT,
KA =T VLB T — g VBN Z2BE L
-7 a7 OEHEICENTIHE L=, Z OHH

W2, 10 D7 LB T —3 3 TR L CER
ST RFDFAENS 45 fFDa A M R%
oz, T AL FOETIIREONE R
OFREH O HAGERE NI KT DU 725
T o=, BEICKT HBES DR
atea AL by 1T EEE BTz, BAKR
7ot R E LTI, HAGEDREW O,
THOBRLTOE, FOREIBLIOTH
A NCBETDIRERENHoT-, £2. ¥
KEBNWCZEHIRITE L olz &)
BHE G a XA by 23 EE LT,
3. T U — b

ALY #A % Ehifi L7= 2020 AERTHIR K
H 8H4H) I, ARH THARENF T
“HEOMEE b S LA 104
ERIGICERT o r— NeER LT, 2O
HoO—opME LT Iy b
ZWL T, HAETFEHA~OBEHRNPHELEL
7= EWOEMERE LD, £2ICE
PNT-BFEDREZ - 2 THRET 5, (Al
Bix T ChL), D LELE), T£
HbHRW D L7 TETHE- 7]
D5 EEPET, EHICEDRIE AR
HHEREATRT 0L Lz, £Okk
BOTETCHHE L) EHELTEFAEN2
4. L L) B4, [Ebb72n)
N 24, FLTHEE LR T-RSEN 1
HThoT (ZOEFAEITInTMIILD
BENL 0T, 7 HRICIRE LB
HETHoT,) B Lo Tm e & R<
9 42 L5 BHEEREIZEONEITHY Th
ST, BRI KR OFAED 7 —
Ry 7 &2E#HLTWS EEbnsboit,
THARNDZAENS, ROT 4 773t %
HHo-DT, BN LELZ], THA
ABHAWE RS LT — 3 U %{E
NAETEDIZ, BRFEN D - LEEIZRD T2
KBV ELE) RX~~) R ERET LN
5 (BT A UL#LEZ) LREL-ESE
DOFtiR), ZNHDREZENGIX, BEEIZE
ST, BRTMSTOHARNFAICHKEL A
TT7 44— N7 %659 2 LRl s 7
0. FEEROMRE AL L7 rTRENE 2 oRie
LTwWa,
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Flo BOUSNORFADREK AR L 72
CLICEBAEEBELRL TS EEDR A
BEbdboTl, ZHUCEEHS T HEIZIX B ZIX,
T THE L) B LEETFAED B A
ROREEEFNT NIRRT Lo

WERWET, I ERELET (RC~~) )

WOk, F2 LU ERIE L
BMEED DT LY T — a v ORNEIR
LoD T o & HARGEDRIR A EE
SRTIUER 720 LK LT (RS~ ~) )
EWIHFR R ETH D,

—Ji. EbBwn] L) mIEER Ik Z
BATE 2 HOBFED S H— N, [This
class did not really challenge me in terms of
my ability to speak and understand Japanese
(JF3C~~) | LRtk U7z, ARELD FHA A3
By X352 0FEOBANDIL ER
IZEDRARZ —DHAEDOEENS - Lk
BTHHRXThHoT-& ) alfel:, £ 7%
KOBEDOHAKFEBTOAE —F 0 72545
FENLETH T2 &V D AlREME A R L
TWo, £72b9— AN, THEVHSTH
AFED LT EDRP T2 B BARGEDOL
EiEXbEvmTcEonE BnEd (HxX~
<)) R L7, okt LTI, A
MARA B — PICELS LR EE DR
THZENMETHDLEBZ LI SH%DOH}
E LTz,
4. BbHYIZ

AR TIE, ZERFZOINEANEFAENS
FEHZ®EL T, BAREANOMEORFAIC
HLTT VLB T —ar&{7->7 COILIE
BOFEEEFEELT r— FOREREME L
Too EOREER, MEORFA (FFICHAER
N) IZHRBEZFRIELTHH, 2 A M
/5 ZEICkoT, FRFAEZLSOEF
HEDORAZ —RREMIES 52 LI2L-T
b HAGEFE ~OBERNHRR S e 2 L2
IR I NI, 7272, 7T — FOERA~D
[ L LT, e EALOERE ((HARGEH
BRk) TeTH L)) ZBATEHEPE
DOTM2HTholcZ b, HIffS
CRIRD GO LI EWEINZ
WV, I HIZ, AREIZHOT 9L O- A

LDEENOZEDMREHWRE LD TH
HZEMBL, T2 THEONIHEROERE
PER R ST EWEE, ALY FHA 3 R
(ZHNE N AR 00 B AGE S8 Bk A Mkl L
TZINCONTIE, A& b [FIERO COIL {&HE)
EEBT o — MAEZITV, e AT
LTEY ROFAA « o FEZ G Len
b, BFEICHTE L SN DR ARG
HAETHZENMETHDL EE XD,
BEICER

HHEET (2016) TTN—F ¢ LR B |
XA %2> — H AR T COIL (Collaborative
Online International Learning) % %17 L 7=
Yt ) TEBRZSR] vol.67, 1-11.
EFHEMTE 2 ) —> 7 & (2020) T 3
B EEHEOAEY v NEETVIAL D !
Virtual Exchange (COIL) Z @& HIE T
LA FEY—7 v a v GRS i
BRIk D B K GE W B
(http://recsie.or.jp/wp-
ontent/uploads/2020/05/8602954c08855032
1dblae29de894d4f.pdf) (1 H H /S H 2020 4=
12 A 10 H)

Hagley, Eric Thomas & Harashima, Hideto.
(2017). Raising the interncultural
understanding and skills of EFL students
through virtual exchange on moodle.
Proceedings of Moodlemoot Japan Annual
Conference, vol.5, 28-33.

Yokono, Yukiko & Sawasaki, Koichi. (2020).
Cultural exchanges via flipgrid and ML
(mailing list): How to effectively interact
beyond textbooks and time zones. Paper
presentation at Southeastern Association
of Teachers of Japanese, February 2020,
University of Memphis, TN.

o (KiLH il & Td,)
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JALT 2020
jSL SIG-relateg
Presentations

JFL Teacher Education through

Microteaching
fadEZ £ v (Midori, Inaba)

FHBERY
(Aichi University of Education)

AWFFEClX Fap Al A & Lz B AGE
BOWEHRE (A 70T 4 —F 7)) O
B RE B LT, MR TIT, ka2
NEFEBIEDO R NS T NV—TT 1 D&
W, OB L Rt 2 K 2 T2
HIEHFRELZ, 22 TlE, 4EICED
PR EO R CIMEICE B LUPERED X
VIBHE RN EBLT D ENTE g
/oY

B ORI, 2 2 A LV ) HEE
BB RO TH7RNZ & ARE LA
[ 72 12 3ERTAME O R A & FA N T2, RFAI O LA
LT, TEEE) TE8M#E] REFERK) %
FEE | TR TH%E) ICBT 5 2511
HAEHREL, SEETIHMMLTL o7,

IHTORER, FH BEORE, BMEHED
VERR &6 | REREIBL 5 % O TH H OFHAM 23 5 )
STz, ZTHUE, HEHEETRE, FITTED
HORDO T FAITITER LT 272D T
Xk Bbhd, —F, BEUnE. i
OfefE, BMHOFTIE, 4%, F8E L O
AR A D HEB OFHEI K~ 72, £ OF
KD—>& LT FEHELDFAN HARGEF
BHE OB LIZ W RSB AIZ DUV TRV
LTELT, ¥R, BEMMICHIEZ D, 77
DHIRVIRD 25, BT 5%, FEEk
EHICEBETE RN ERE LN
%o LTomo T, MR AT O BRIZIE, &
FOSLG I D IREEE B 2 S8 5721 Tl

<, FEHE®RERDFAICOHREEZ 5 2,
WHOFENFICE L TED X ) 280
L, EOXHIRANRAONIER B
KICE 2 S8, 20 L THEEER X
WL ENVETHD Z NGl

WL, AR VICERNTZIAFENS D
Lh XRE EANMLLIZBFSIATIEH 5
N, ZZTHEMBLEY &L “BAAREHE
¥ R i e DI 2 SPA IRV
B O IHAELFEEETEALEEDo TV
WrEoliclBbhs, e LA HREHE
[H] BRD SN TWBEEL extisns., &
0 BARK IO EBIR 72 S8 MEME D & & CTHEGE
SNDEITHRSoTVDEDTIERWD, £
DEWRTIE, RETREL WD EHLEX
2o
R L, AR ERNHEIS, 28 E
B> TITH DT, RYEOFEERE L
WO ENERKROT A v hEEZBND,
UL, FHEERETDH LT, B¥ELY
BEONGNOLEE L, 58 EEE TR
2L DEICKALEVNI AT Y MRHDH T
LR MmoTz, Lo T, EBEOFEE

TR TH, BRI A @ L2208
CHEENPHDLEXOND, FERERD
F—= I RERORETH 2,

Ty rEte—HLyh
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JSL JALT Forum
JALT 2020

JSL T, JALT2020 EFEKRZ T 2020 4F 11
H 22 AR OEAD 10 KF 45 4555 12 B
15 43 ¥ T “Reflecting on Their Own
Experiences: JSL Teachers” &\ 9 7 4 —F A
AT THELE LT,

HATHIL JSL ARE R LA ORI EH KK
T, BB A 1X Mariadel Vecchio K & favriEE
G & Azalia Zaharuddin (o> 3 4 T L 7=,

The Effects of the Teaching
Internship Observation Form:

Findings from the Host Schools’
Feedback

Presenters:
Maria del Vecchio
Assistant Professor, Nihon University
Michiyo Matsuura
Instructor, Waseda University

Classroom observation for a teaching
internship requires critical evaluation of the
student teacher’s interaction and the
classroom activities. The evaluation
processes are pivotal in identifying their
strengths and weaknesses as observed by
their assessors. To reflect a needs assessment
in the classroom context, the designs of
observation instruments vary in their scope
and depth.

This study validates the observation
form designed to formulate an informed plan
for the Teaching Internship Program in
which we, as teacher trainers, could better
prepare the student teachers for teaching
practice in their host countries.

From the responses from the host
schools, we were able to identify advantages
and disadvantages of our observation forms

in serving as a basis for evaluating their
effectiveness. The results were useful in
guiding our mission to plan and improve the
evaluation process and criteria of the
observation form.

1. The Teaching Intern Program (referred as
TIP)

This program gives university students
practical experience of teaching the
Japanese language and culture in host
schools ranging from elementary to high
schools in English-speaking countries
including the US, Australia, and New
Zealand for 7 to 8 weeks.

Student teachers on TIP are required to
undergo two months’ pre-session and six
months’ pre-training before attending on-
site teacher training in the host school. The
pre-session consists of eight 90-minute
classes in the first semester. At the end of
the eight weeks, students are required to
present a sample lesson in English. Those
who pass the examination can attend the
pre-training that consists of thirty 90-
minute classes in the second semester.

2. The Observation Form

The observation form we developed
in 2016 was informed by Teaching
Benchmarks and Standards in the UK,
Australia and New Zealand. It was aimed to
see if the expected behaviors and practice of
our student teachers fitted in with the host
school’s standards for skills, knowledge and
values, as well as to help the TIP trainers
gain insight on how to improve the
techniques and strategies of teaching
practice for the program.

The observation form, consisting of 50
Likert scale questions, has three main
categories for our indicators: Interest and
Motivation, Planning and Preparation, and
Implementation. The Planning and
Preparation  category includes five
subcategories: Purpose, Activities, Pupil

JALT JSL SIG Newsletter, 2021 Spring-February Issue
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Materials, Resources and Teaching Method.
The Implementation category includes three
subcategories: ~ Communication  Skills,
Questioning, Group work, and Pupils. The
fourth category contains open ended
questions to elicit additional information.

3. The Practical Implications

We looked at the mean scores of indicators

showing where practice was strongest or weakest.

In the first year, the lowest mean scores
were for how student teachers handled disruption
and their level of confidence in the classroom.
More insight came from the comments where we
learned that there were problems with students
having to wait around. Less structured lesson
plans or activities with a lax approach were
causes for the misbehavior. Reasons for laxness
cited were that the student teacher did not enforce
rules or did not use consistent rules. For
confidence, we were informed that student
teachers were influenced by the pupils in reaction
to the class size and to their misbehavior.

In our training for improving these points,
we followed Zieker and Liston’s (1985)
conceptual framework for practical reasoning
and goals related to reflective teaching. We began
by listing examples of what the student teachers
perceived to be disruptive behavior. They
described what they had experienced at school
and recounted how their teachers had reacted.
Then we tried to identify the causes for the
misbehavior and how it affected the classroom
environment. From there we considered
pedagogical meanings with prudential actions.
We discussed what to do against the problem
behaviors, made evaluations on the situations,
and suggested alternative solutions. From
examples of misbehavior, we created cards for
taking on roles of students misbehaving and the
teachers reacting to practice on our training.

In the second year, there was a slight
improvement in handling misbehavior. However,
we noticed lower scores for pupils remaining on
task and student teachers not being able to
recognize non-verbal feedback. To address the
issues, we watched videos and tried to find
meaning in non-verbal messages. Some gestures
were culturally different or too subtle to identify
for the student teachers. More understanding of

cultural differences in non-verbal feedback
requires further research. More understanding
of cultural differences in non-verbal feedback
requires further research.

The challenge we had was to create an
observation tool to define specific practices for
the student teacher while the observers could
target and evaluate the observed items. Our
biggest concern was the limitations placed on
the reliability of scores. We could not guarantee
if observers had familiarized themselves with
the forms before they started the observations.
Standardization was also an issue. The age
group of the class and observer’s background,
experience, or values can affect the results.

Adopting an observation form for
improving professional development is one
method to enhance teaching skills. We
recommend further support for analysis and
interpretation be served in combination with
peer observation and reflective practice. Future
research will focus on refining the observation
form to achieve the common goals of
supporting the needs of the student teachers,
host schools and the program.

Reference

Zeichner, K. M., & Liston, D. P. (1985).
Varieties of discourse in supervisory
conferences. Teaching and Teaching
Education. 1(2), 155-174.
https://doi.org/10.1016/0742-
051X(85)90013-7

Own Language Use in The Online
Japanese Classroom

Azalia Zaharuddin

Graduate School of International Studies,
Utsunomiya University

Literature has shown that own
language use can be helpful to a student's
second language development. According
to Saricoban, Tunaz, and Muyan (2019)
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own language has been acknowledged ‘“to
make learning and teaching process more
effective, to lower anxiety, to create a
positive classroom atmosphere, to teach
grammar structures and new vocabulary
items” (p.429). Own language itself is used
to refer to the language spoken by students
other than the target language (L2) in the
language classroom (Kerr, 2014). Although
it has faced fierce backlash over the years
due to its frequent association with the
grammar translation method, studies on own
language have moved forward and is in a
developmental  stage  where  proper
framework and implementation manuals are
required to avoid overuse.

Own Language Use Online

In order to avoid overuse of own
language in the classroom, it is important to
practice a principled approach. In other
words, using methods and techniques that
ensure own language is used appropriately
and when most beneficial to students.
Among the approaches include the
functional translation technique (Weschler,
1997), the sandwich technique (Butzkamm,
2008), the mirroring technique (Butzkamm
& Caldwell, 2009), and reverse translation
(Kerr, 2014). These techniques and
approaches can be utilized in a variety of
classrooms, including classrooms where
students do not share the same own language.

However, because of the pandemic,
most classes are currently being conducted
online. This sudden change in teaching style
also requires modifications to how own
language use can be utilized in the online
classroom effectively. In his book
Translation and Own-Language Activities,
Kerr (2014) introduces a variety of activities
that can be conducted in the classroom.
Although these activities are originally
intended for face-to-face classrooms, some
have proven to also be effective in the

online classroom.

(a) Making a glossary.

This activity is suitable for beginner
lessons. Students are asked to translate
common instructions used in the classroom
to study basic classroom metalanguage,
and to be used as a reference in the future
(Kerr, 2014).

Procedures:

(1)Prepare a list of phrases or instructions
that are commonly used in the classroom
and fill them out in a google sheet. Make
sure to leave space beneath each word for
students to use during the class.

(2)During the class, share the link to the
document with students and ask them to
find the translations of the words that they
do not understand and fill the blank spaces.
(3)Conduct feedback with the class and
answer any questions they may have.

(a) Gapped translation activity.

This activity is suitable for
intermediate learners. Students are required
to use their own language to reconstruct a
Japanese text with a gapped frame (Kerr,
2014).

Figure 1:
Example of Gapped Translation Activity

Gapped Reverse Translation

D When | was a university student, |
watched Japanese movies in English

___i [Itwasveryinteresting. | began to
> knowa lotabout Japan

That's why | came to Japan and am
studying Japanese

Procedures:

(1) Select a Japanese text of about 200
characters. Translate the text into the
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students’ own language and put them
side by side. Next, take out selected
words from the Japanese text and create
a gapped paragraph.

(2) During the class, share the link to the
document with students. If you have a
large class, then they can also work in
groups.

(3) Students take turns to fill up the gaps in
the text until it is fully reconstructed.

These activities enable the teacher
to check on students’ comprehension,
which can be especially challenging
online due to the distance. The active
learning aspect of using collaborative
software such as google sheets can also
encourage students to participate in the
activity.

These are a few suggestions
where own language can be utilized in
the online classroom. Through the future
development of this research, it is hoped
that students and teachers will be able to
use own language as a valuable tool in
language learning both online and
offline.
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(i % DIEDIE)

AR DN B O 28 LT
TR LETHRRENT] HHIER
(Sugawara no Michizane)
“Kochi fukaba nioi okoseyo ume no hana
Aruji nashi tote haru o wasuruna”

BLBRDBH D FIFLL T OV A N & ZTEIZ/R -
TFREW,

B LA A —E AL HEER N FE OB Z
BIMOIEHH LR LE CEEEDLR(E
JFIEED) | &5 MR -(EFE#%HAT) | note

Please visit the above site for more
information given both in English and
Japanese concerning this waka created by
Sugawara no Michizane in 901.
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JSL SIG Mission Statement

The mission of the Japanese as a Second
Language Special Interest Group (JSL SIG)
of the Japan Association for Language
Teaching (JALT) is to serve as a resource
for promoting JSL/JFL teaching, learning
and research. We welcome JSL/ JFL
teachers, learners, and researchers to join
and take an active role in our SIG.

JSL SIG Membership

The JSL SIG currently has around
45members. To expand our network and
share

JSL information more dynamically, invite
your colleagues and friends to join!
Benefits of being a member : Be able to
1. Contribute a paper to the peer-reviewed
JALT Journal of Japanese Language
Education, which is published bi-annually.
2. Receive SIG newsletters a few times a
year.

3. Contribute articles, conference reports,
teaching ideas, students’ essays, call for
papers, etc. to the SIG newsletter.

4. . Participate the JSL forums as a presenter
at the PanSIG and/or the JALT annual
conference (contact jsl@jalt.org )

5. Please refer to the JALT membership
categories and fees on the JALT homepage.
http://jalt.org/main/membership
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